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	MODULE SPECIFICATION TEMPLATE


	MODULE DETAILS

	Module title
	Communication, Learning & Teaching in Health & Social Care  

	Module code
	MDM122

	Credit value
	20

	Level

Mark the box to the right of the appropriate level with an ‘X’
	Level 4
	
	Level 5
	
	Level 6
	
	Level 7
	X
	Level 8
	

	
	Level 0 (for modules at foundation level)
	
	

	Entry criteria for registration on this module

	Pre-requisites
Specify in terms of module codes or equivalent
	This module is designed for students enrolled in Masters level study to offer an advanced level of understanding of communication and teaching in relation to patients/clients as well as learners within their profession.

	Co-requisite modules

Specify in terms of module codes or equivalent
	none

	Module delivery

	Mode of delivery
	Taught
	x
	Distance
	
	Placement
	
	Online
	

	  
	Other
	

	

	Pattern of delivery
	Weekly
	
	Block
	
	Other
	X

	

	When module is delivered
	Semester 1
	
	Semester 2
	
	Throughout year
	x

	
	Other
	

	Brief description of module content and/ or aims
Overview (max 80 words)
	This module aims to facilitate the development of practitioners as communicators and educators, promoting the development of knowledge, skills, attitudes and practices of a competent clinical practitioner.

	Module team/ author/ coordinator(s)
	Dr Jim Price

	School
	Division of Medical Education, BSMS

	Site/ campus where delivered
	Falmer

	Course(s) for which module is appropriate and status on that course

	Course
	Status (mandatory/ compulsory/ optional)

	MSc Anaesthesia and Perioperative Medicine
	Mandatory

	MSc Cardiology
	Mandatory

	MSc Dementia Studies
	Mandatory

	
	


	MODULE AIMS, ASSESSMENT AND SUPPORT

	Aims
	This module aims to facilitate the development of practitioners as communicators and educators, promoting the development of knowledge, skills, attitudes and practices of a competent clinical practitioner. Through participation in the programme students will:

· Develop and enhance their teaching and communication skills for both patients and other professionals
· Facilitate education bridging the boundaries between undergraduate, postgraduate provision, primary and secondary care and between different professionals

· Appreciate the impact teaching and learning has on their personal and professional roles

	Learning outcomes
	By the end of the module students should be able to:

· Identify and comprehend the similarities and differences between patient- and learner- centred values in practice

· Understand the factors which may enhance or impede effective communication between professionals and patients/clients

· Critically reflect on different communication and learning styles and skills

· Critically evaluate different theories of learning and relate these to their own philosophy of learning

· Critically appraise a range of teaching interventions

· Plan and design appropriate communication and learning interventions for patients/clients or learners under their supervision

· Critically analyse the nature of multi-professional and inter-professional communication and learning

· Critically evaluate their own performance as communicators and supporters of learners

· Identify their personal teaching and learning styles and developmental needs as a teacher and communicator



	Content
	· Practitioner-patient/client relationships

· Effective Communication skills 

· Communicating in difficult circumstances

· Models & theories of teaching and learning 

· Learning and teaching styles

· Learning from current professional practice

· Models of  evaluation of communication and teaching

· Constructive feedback skills 

· Applying educational theory to practical teaching

· Multi-professional and inter-professional communication and  learning

	Learning support
	Brookfield S (1996) Understanding and Facilitating Adult Learning. Open University Press
Davis, B. Sumara, D. & Luce-Kapler (2008) Engaging Minds: changing teaching in complex times New York, Routledge.

Elwyn G Greenhalgh T MacFarlane F Koppel S (2000) Groups: A Guide to Small Group Work in Healthcare, Management, Education and Research Radcliffe Publishing
Eraut M (1994) Developing professional knowledge and competence. London: Falmer Press.

Fielding R (1995) Clinical Communication Skills. Hong Kong: Hong Kong University Press

Freeth D. Olckers Campion Smith C. (2010) Learning in Interprofessional Teams  AMEE Guide 38, AMEE, Dundee 

Freeth D (2007) Interprofessional Education. Edinburgh. Association for the Study of Medical  Education (ASME)

Harden R & Laidlaw J (2012) Essential Skills for a Medical Teacher Churchill Livingstone

Heron J (2001) 5th ed Helping the Client. Sage Publications

Killick J, Craig C, (2011) Creativity and Communication in Persons with Dementia: A practical Guide, London, Jessica Kingsley

Kurtz S Silverman J Draper J (2005) 2nd ed Skills for Communication with Patients. Oxford Radcliffe Medical Publishing

Mohanna K et al (2012) Teaching Made Easy. Oxford. Radcliffe Medical Press

Moon JA (2004) A Handbook of Reflective and Experiential Learning: Theory and Practice London: Routledge

Ramani S and Leinster S (2008) Teaching in the Clinical Environment AMEE Guide 34, AMEE, Dundee

Swanwick T (2010) Understanding Medical Education: Evidence, Theory and Practice Wiley Blackwell
Tuckett D et al (1985) Meetings Between Experts. London, Routledge

Washer P (2009) Clinical Communication Skills. Oxford Core Texts
Young T, Manthorp C, Howell D (2011) Communication & Dementia: New Perspactives, New Approaches, London, Aresta

http://www.businessballs.com/ 

http://www.learning-styles-online.com/
Medical Teacher 
Medical Education

Academic Medicine

British Medical Journal

British Journal of General Practice

	

	Teaching and learning activities

	Details of teaching and learning activities
	The module will equate to 5 taught days with delivery through formal University led study days and reflection on professional teaching practice. It can be delivered as a 1- week block (intensive) or over 5 days throughout a semester (extensive).
Lectures / Small group work

On line learning groups

Experiential learning through reflection, videos, role play and structured exercises

Reflected learning log and statements of relevance

	Allocation of study hours (indicative)
Where 10 credits = 100 learning hours
	Study hours

	SCHEDULED


	This is an indication of the number of hours students can expect to spend in scheduled teaching activities including lectures, seminars, tutorials, project supervision, demonstrations, practical classes and workshops, supervised time in workshops/ studios, fieldwork, and external visits.
	35

	

	GUIDED INDEPENDENT STUDY


	All students are expected to undertake guided independent study which includes wider reading/ practice, follow-up work, the completion of assessment tasks, and revisions.
	165

	

	PLACEMENT


	The placement is a specific type of learning away from the University.  It includes work-based learning and study that occurs overseas.
	n/a

	TOTAL STUDY HOURS
	200

	

	Assessment tasks

	Details of assessment on this module
	A 4000 word assignment involving two case scenarios from the student’s own practice: one addressing a clinical/professional; communication encounter (2000 words) and the other a teaching/learning encounter (2000 words) should be submitted. The account will be expected to demonstrate a critically reflective comparative analysis of two episodes, relating theory and evidence to personal experience.

	Types of assessment task

Indicative list of summative assessment tasks which lead to the award of credit or which are required for progression.  
	% weighting
(or indicate if component is pass/fail)

	WRITTEN 


	Written exam
	n/a

	

	COURSEWORK


	Written assignment/ essay, report, dissertation, portfolio, project output, set exercise
	100%

	

	PRACTICAL


	Oral assessment and presentation, practical skills assessment, set exercise
	n/a

	


	EXAMINATION INFORMATION

	Area examination board 
	Division of Medical Education, BSMS

	Refer to University for guidance in completing the following sections

	External examiners


	Name
	Position and institution
	Date appointed
	Date tenure ends

	Dr Gabrielle Finn
	Hull York Medical School 


	Sept 15
	Sept 19

	
	
	
	

	
	
	
	


	QUALITY ASSURANCE

	Date of first approval
Only complete where this is not the first version
	4/12/12

	Date of last revision

Only complete where this is not the first version
	n/a

	Date of approval for this version
	

	Version number
	1

	Modules replaced
Specify codes of modules for which this is a replacement
	n/a

	Available as free-standing module?
	Yes
	x
	No
	


� Set exercises, which assess the application of knowledge or analytical, problem-solving or evaluative skills, are included under the type of assessment most appropriate to the particular task.
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